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School and Community Summary

School and Community Summary

John F. Kennedy High School (commonly called Kennedy High School or KHS) is located in the city of 
Waterbury, Connecticut, at the junction of Route 8 and Interstate 84, 33 miles southwest of Hartford. John F. 
Kennedy High School's District Reference is Group I along with Windham, New Britain, New London, New 
Haven, Bridgeport, and Hartford.

The current population of Waterbury is 106,458, with a median income of $42,401.00 and a per capita income of 
$23,128.00. The percentage of families below the poverty level accounts for 23.4 percent of the community, and 
the average cost of a home is $135,000.00. As of 2021, the current unemployment rate in Waterbury is 10.8 
percent, compared to the state rate of 8.5 percent.

The Waterbury School District currently serves a total student population of 18,867. As of March 2021, there are 
currently 1,231 students enrolled at the school. English is the primary language spoken in 61.73 percent of 
students' homes, followed by Spanish (30.19 percent), Albanian (4.48 percent), and Other (3.61 percent).

In addition to Kennedy High School's enrollment of 1,231, four additional public high schools having a total 
enrollment of 3,443. There are four public middle schools with an enrollment of 3,292 and 20 public elementary 
schools with an enrollment of 9,254.

The Waterbury School District is ranked in the lower 30 percent of school districts in the state in terms of per-
pupil expenditures and expended $15,932.00 per pupil in 2019-2020, compared to an average state expenditure 
of $16,592.00 in 2019-2020. In the 2019 fiscal year, per the 2018-2019 budget, Waterbury has appropriated 
approximately $228,234,514.00 toward local public education from both government grants and local taxation. 
Local taxation appropriated for public education has accounted for approximately 50 percent of the expenses, or 
$139,734,697.00. Kennedy High School includes students in grades 9-12, with a current population of 1,231 
students: 684 males and 547 females. The school population has remained stable for the last ten years. Kennedy 
High School hosts a richly diverse cultural population that is 55.6 percent Hispanic or Latino, 20.1 percent Black 
or African-American, 19.8 percent White, 1.68 percent Asian, and 0.88 percent American Indian, with 1.92 
percent of the student population representing two or more races. The Class of 2019 graduation rate was 83.9 
percent, an increase of 19 percentage points since 2012. The dropout rate has remained the same during this 
time period at 1 percent.

There are approximately 117 staff members at Kennedy High School consisting of 1 principal, three assistant 
principals, 83 certified teachers, five guidance counselors, two social workers, one school psychologist, two 
speech pathologists, one attendance counselor, 14 paraprofessionals/teacher aides, one behavioral technician, 
one parent liaison, one school nurse, one media specialist, one school resource officer, and one teacher of the 
hearing impaired. With 83 certified teachers on staff, this has created a student-to-teacher ratio of roughly 14:1. 
Individual teachers carry an average load of 110 students, with an average class size of 25. Students attend 
school 181 days and for a minimum of 982 hours. The daily attendance rate has steadily increased throughout 
the past three years, increasing to 92 percent.

All freshmen are placed in teams concentrating on four core academic areas: English, mathematics, social 
studies, and science. Students may select classes from three levels: Academic Core, Honors, Accelerated 
Advanced Placement. Fifty-four percent of students are enrolled in Academic Core courses, 22 percent in 
Honors, 12 percent in Accelerated classes, 12 percent in Advanced Placement courses, and 12 percent in the 
SOAR Accelerated Program. Approximately 21 percent of students receive special education services. Students 
routinely have classes in multiple levels of study. As of the graduating Class of 2023, all students are required to 
take nine credits of Humanities, nine credits in STEM, one credit in world language, one credit in physical 
education and wellness, one credit in safety and health education, one credit in mastery-based diploma 
assessment, and three credits of open electives.
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Among the Class of 2020, 40 percent of graduates attended four-year colleges, with 44 percent enrolling in two-
year colleges, 2 percent enrolling in business and technical schools, 12 percent entering the workforce, and 2 
percent entering the military.

Kennedy High School has established partnerships with local businesses, including an annual Community Day 
program, which brings together students, their families, and the community. Student clubs organize and lead 
community-based events, such as food drives for local shelters, fundraisers, blood drives, winter clothing 
collections, and walks for cancer. The Eagle Flyer is a monthly award-winning publication with print and digital 
platforms produced by students that informs both the school and community of building, city, state, and global 
news or issues.

Kennedy High School has also established effective partnerships with two local institutions of higher education, 
UConn and Naugatuck Valley Community College. Additionally, there is a partnership that has recently begun 
with Post University. Juniors and seniors may enroll in college courses for credit free of charge. The school 
counselors and Upward Bound are working collaboratively to increase the number of students applying to 
colleges and universities. Kennedy, along with other Waterbury public high schools, partnered with the Taft 
School (a private school in Watertown, Connecticut) on The Global Leadership Institute (GLI). GLI is a 
competitive and rigorous co-curricular program that brings students from Taft and Waterbury public schools 
together both in and out of the classroom for shared learning and leadership experiences. The program's mission 
is to develop a generation of global leaders with a genuine concern for world problems, multiple perspectives on 
global issues, and the knowledge and skills needed to impact worldwide change.

Students are recognized for their accomplishments through the superintendent's and principal's awards, given 
annually to students in each grade level. Likewise, the Positive Behavior Interventions and Supports (PBIS) 
recognizes students of the month and students of academic, behavioral, and attendance excellence for each 
semester. The school also holds an annual Super Senior dinner and an Awards Night that honors students for 
individual achievement in academics as well as outstanding behavior.

In March of 2020, due to COVID-19, Kennedy High School and all Waterbury public schools implemented 
distance/virtual and hybrid learning models at the district's direction. Additionally, the district went fully remote 
and asynchronous at the end of the 2019-20 school year. Beginning in September 2020, the district went to a 
hybrid schedule consisting of half days with teacher professional learning in the afternoon sessions, coupled with 
asynchronous learning. The district moved to a fully remote learning model from November of 2020 until 
February 2021. In February 2021, the schedule returned to a hybrid model but on a full-day schedule, with 
students being given options to learn remotely or in person. In order to continue to provide teachers with 
professional learning opportunities, students have a half-day on Wednesdays.

A Portrait of a Graduate has been implemented. It consists of eight attributes including Communicator, 
Collaborator, Life-Long Learner, Knowledgeable, Problem Solver, Growth Mindset, Grit, and Social and 
Emotional Intelligence. The Portrait of a Graduate expects students to be able to communicate ideas effectively 
through both written and spoken word. Students are expected to work cooperatively with others to accomplish 
goals and tasks. Students are expected to understand, appreciate and model a lifelong love of learning. Students 
must prepare themselves with the knowledge and skills necessary for life beyond the classroom. Students must 
be able to generate and recognize original ideas, seek alternative solutions and make connections. Students 
must be able to work through challenges showing perseverance, resilience, and self-advocacy. Students must 
sustain interest and put effort towards short and long-term goals in spite of obstacles. Finally, the portrait of a 
graduate expects students to respect the ideas, cultures, and differences of people.

Core Values, Beliefs, and Vision of the Graduate

The mission of John F. Kennedy High School is to promote academic excellence, individual opportunities, and 
critical thinking for each student. In collaboration with parents and families and our community, we commit to the 
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following set of core values and beliefs about learning to ensure that each student is prepared for the 21st 
century.

Our core values include and emphasize:

Personal Responsibility
Respect
Integrity
Determination
Excellence

Our beliefs about learning include and develop our instructional practices:

All students have the potential to achieve.
All graduates will be college or career-ready and are capable of resolving real-world challenges.
Each student has something unique to offer our school and community.
Students are diverse learners; therefore, instruction and assessment need to be differentiated, personalized, 
and varied allowing them to become willing and productive thinkers.
Students need timely, regular, and meaningful feedback.
Students learn best when instruction ensures they are active, self-directed, and inquisitive.
Students learn best when instruction provides opportunities to use appropriate skills within and across 
disciplines.
Students learn best when instruction ensures they have equal opportunities to work alone, to reflect on their 
learning, and to work collaboratively in realistic settings.

Our learning expectations for each student include the following:

Students will work effectively and productively both individually and collaboratively.
Students will evaluate information critically, use information accurately from a wide variety of sources, and 
understand the ethical issues surrounding the use of information.
Students will read, write, and communicate effectively.
Students will be emergent thinkers who demonstrate originality and creativity.
Students demonstrate respect, responsibility, honesty, and integrity while developing skills and qualities to 
succeed professionally and personally.

Our Portrait of a Graduate:

Communicator
Speak and write effectively to communicate ideas

Collaborator
Work collaboratively with others to accomplish goals and tasks

Life-Long Learners
Understand, appreciate and model a life-long love of learning

Knowledgeable
Prepare self with the knowledge and skills necessary for life beyond high school

Problem Solver
Generate and recognize original ideas, seek alternatives, make connections

Growth Mindset
Work through challenges showing perseverance, resilience, and self-advocacy

Grit
Sustain interest in and put effort towards short and long term goals in spite of obstacles

Social and Emotional Intelligence
Respect the ideas, cultures, and differences of people
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LEARNING CULTURE

Learning Culture

The school provides a safe learning culture that ensures equity and fosters shared values among learners, 
educators, families, and members of the school community. These shared values drive student learning as well 
as policy, practice, and decision-making while promoting a spirit of collaboration, shared ownership, pride, 
leadership, social responsibility, and civic engagement. The school community sets high standards for student 
learning, fosters a growth mindset, and facilitates continuous school improvement to realize the school's core 
values, beliefs about learning, and vision of the graduate.

1. The school community provides a safe, positive, respectful, and inclusive culture that ensures equity and 
honors diversity in identity and thought.
1a. The school community provides a safe environment.
2. The school’s core values, beliefs about learning, and vision of the graduate drive student learning, professional 
practices, learning support, and the provision and allocation of learning resources.
2a. The school has a written document describing its core values, beliefs about learning, and vision of the 
graduate.
3. The school community takes collective responsibility for the intellectual, physical, social, and emotional well-
being of every student and can demonstrate how each student is known, valued, and connected to the school 
community.
4. The school community’s professional culture demonstrates a commitment to continuous improvement through 
the use of research, collaborative learning, innovation, and reflection.
5. The school’s culture promotes intellectual risk taking and personal and professional growth.
6. The school has an inclusive definition of leadership and provides school leaders with the authority and 
responsibility to improve student learning.
7. The school culture fosters civic engagement and social and personal responsibility.
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STUDENT LEARNING

Student Learning

The school has a vision of the graduate that includes the attainment of transferable skills, 
disciplinary/interdisciplinary knowledge, understandings, and dispositions necessary to prepare learners for their 
future. Students are assured consistent learning outcomes through a defined curricular experience and have the 
opportunity to demonstrate their skills and knowledge in a variety of creative ways. Students actively participate 
in authentic learning experiences while practicing the skills and habits of mind to regularly reflect upon, and take 
ownership of, their learning. 

1. The school has a vision of the graduate that includes the attainment of transferable skills, knowledge, 
understandings, and dispositions necessary for future success and provides feedback to learners and their 
families on each learner’s progress in achieving this vision.
2. There is a written curriculum in a consistent format for all courses in all departments that includes units of 
study with guiding/essential questions, concepts, content, and skills and integrates the school’s vision of the 
graduate.
2a. There is a written curriculum in a consistent format for all courses in all departments.
3. Curriculum ensures that learners demonstrate a depth of understanding over a breadth of knowledge. 
4. Instructional practices are designed to meet the learning needs of each student.
5. Students are active learners who have opportunities to lead their own learning.
6. Learners regularly engage in inquiry, problem-solving, and higher order thinking skills.
7. Learners demonstrate their learning through a variety of assessment strategies that inform classroom 
instruction and curriculum.
8. Learners have multiple opportunities to demonstrate their learning, receive corrective feedback, and use this 
feedback in meaningful ways to support their learning.
9. Learners use technology across all curricular areas to support, enhance, and demonstrate their learning.
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PROFESSIONAL PRACTICES

Professional Practices

The school maintains and implements a school improvement/growth plan, organizational practices, and 
productive community relationships to meet and support student learning needs. Educators engage in ongoing 
reflection, collaboration, and professional development to improve their practice and examine evidence of student 
learning and well-being to improve curriculum, instruction, assessment practices, programs, and services.

1. The school engages all stakeholders in the development and implementation of a school improvement/growth 
plan, which reflects the school’s core values, beliefs about learning, and vision of the graduate.
1a. The school has a current school improvement/growth plan.
2. Educators engage in ongoing reflection, formal and informal collaboration, and professional development to 
improve student learning and well-being.
3. Educators examine evidence of student learning and well-being to improve curriculum, instruction, assessment 
practices, and programs and services.
4. Collaborative structures and processes support coordination and implementation of curriculum.
5. School-wide organizational practices are designed to meet the learning needs of each student.
6. Educators develop productive student, family, community, business, and higher education partnerships that 
support learning.
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LEARNING SUPPORT

Learning Support

The school has timely, directed, and coordinated interventions for all students. The school provides targeted 
supports to meet each student’s individual needs, including counseling services, health services, 
library/information services, and other appropriate support services to assist each student in meeting the school’s 
vision of the graduate.

1. All students receive appropriate intervention strategies to support their academic, social, and emotional 
success.
1a. The school has intervention strategies designed to support students.
2. All students receive counseling services that meet their personal, social, emotional, academic, career, and 
college counseling needs from adequate, certified/licensed personnel.
3. All students receive health services that ensure their physical and emotional well-being from adequate, 
certified/licensed personnel.
4. All students receive library/information services that support their learning from adequate, certified/licensed 
personnel.
5. Identified English Language Learners and students with special needs and 504 plans receive appropriate 
programs and services that support their learning from adequate, certified/licensed personnel.
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LEARNING RESOURCES

Learning Resources

The school has adequate and appropriate time, funding, and facilities to support the realization of its core values, 
beliefs about learning, and vision of the graduate. The school and school community provide time, funding, and 
facilities for student learning and support; teacher collaboration and professional growth; and full implementation 
of curricular and co-curricular programs in the school. The school has appropriate plans, protocols, and 
infrastructure in place to ensure consistent delivery of its curriculum, programs, and services.

1. The community and district provide school buildings and facilities that support the delivery of high-quality 
curriculum, programs, and services.
1a. The community and district provide school buildings and facilities that support the delivery of curriculum, 
programs, and services.
2. The school/district provides time and financial resources to enable researched-based instruction, professional 
growth, and the development, implementation, and improvement of school programs and services.
3. The community and the district's governing body provide adequate and dependable funding to fully implement 
the curriculum, including co-curricular programs and other learning opportunities.
4. The school/district has short-term and long-term plans to address the capital and maintenance needs of its 
building and facilities.
5. The school has infrastructure and protocols in place to ensure effective responses in crisis situations.
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Introduction

Introduction

The New England Association of Schools and Colleges (NEASC) is the oldest of the six regional accrediting 
agencies in the United States. Since its inception in 1885, the Association has awarded membership and 
accreditation to those educational institutions in the six-state New England region who seek voluntary affiliation.

The governing body of the Association is its Board of Trustees, which supervises the work of three Commissions: 
the Commission on Independent Schools (CIS); the Commission on Public Schools (CPS), which is composed of 
the Committee on Public Elementary, Middle, and High Schools (CPEMHS), and the Committee on Technical 
and Career Institutions (CTCI); and the Commission on International Education (CIE).

As the responsible agency for matters of the evaluation and accreditation of public school member institutions, 
CPS requires visiting teams to assess the degree to which schools align with the qualitative Standards for 
Accreditation. The Standards are Learning Culture, Student Learning, Professional Practices, Learning Support, 
and Learning Resources.

The accreditation program for public schools involves a five-step process: the self-reflection conducted by 
stakeholders at the school; the Collaborative Conference visit, conducted by a team of peer educators and 
NEASC representatives; the school's development and implementation of a growth/improvement plan; the 
Decennial Accreditation visit conducted by a team of peer educators and NEASC representatives; and the follow-
up program carried out by the school to implement the findings of its own self-reflection, the recommendations of 
the visiting team, and those identified by the Committee in the follow-up process. Continued accreditation 
requires that the school participate in the accreditation process over the ten-year cycle and that it shows 
continued progress addressing identified needs.

Preparation for the Accreditation Visit

Accreditation coordinators and a steering committee composed of the professional staff were appointed to 
supervise the school's Accreditation process which includes the self-reflection, the Collaborative Conference 
visit, the development and implementation of a growth plan, and the Decennial Accreditation Visit. At John F. 
Kennedy High School, a committee of ten members, including the principal, supervised all aspects of the 
Accreditation process.

Public schools seeking Accreditation through the Commission on Public Schools must complete appropriate 
materials to assess their alignment with the Standards for Accreditation and the quality of their educational 
offerings in light of the school's core values, beliefs, vision of the graduate, and unique student population. In 
preparation for the decennial visit, schools are required to complete a Decennial Summary Report to inform the 
team about their progress since the time of the Collaborative Conference visit.

In addition, the professional staff was required to read and come to consensus on the summary report to ensure 
that all voices were heard related to the school's progress on their priority areas for growth.

The Process Used by the Visiting Team

A visiting team of eight members was assigned by the Commission on Public Schools to conduct a Decennial 
Accreditation visit to John F. Kennedy High School in Waterbury, Connecticut. The visiting team members spent 
four days conducting a virtual visit to the school; reviewed the self-reflection, Collaborative Conference report, 
and Decennial Summary Report documents; met with administrators, teachers, other school and system 
personnel, students, and parents; and visited classes to determine the degree to which the school aligns with the 
Committee on Public Secondary Schools' and Public Elementary and Middle Schools' Standards for 
Accreditation and the degree to which the school is making progress toward its identified priority areas for growth 
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as indicated in the school's improvement/growth plan.

Each conclusion in the report was agreed to by visiting team consensus. Sources of evidence for each 
conclusion drawn by the visiting team are included within each section of the report. The report includes 
commendations and recommendations that, in the visiting team's judgment, will be helpful to the school as it 
works to improve teaching and learning and implement its plan for growth and improvement. The report also 
includes an analysis of the conceptual understanding, commitment, competency, and capacity (4Cs), which is a 
framework used to evaluate the school's ability for continuous growth and improvement as a learning 
organization.

This report of the findings of the visiting team will be forwarded to the Commission on Public Schools, which will 
make a decision on the Accreditation of John F. Kennedy High School.
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Foundational Element 1.1a - Learning Culture

Foundational Element 1.1a

The school has built and continues to maintain a safe, positive, respectful, and supportive culture that supports 
shared ownership, pride, and high expectations for all. The school has a resource officer who, in conjunction with 
the police and fire departments, assists in conducting fire, lockdown, and shelter-in-place drills. All staff members 
are issued identification badges feature magnetic strips, which they must use to enter the school building and 
wear in a visible fashion while in the building and on campus. The school has interior and exterior security 
cameras, and exterior doors remain locked. There are multiple cameras throughout the building and the school 
has a plan to upgrade the entire security camera system for the 2021-2022 school year. Since the advent of the 
global pandemic in March 2020, the school and district initiated COVID-19 safety protocols and procedures, 
including shields in heavily frequented areas, rearranged classrooms to accommodate six feet social distancing, 
one-way hallway traffic, a stock of sanitizer and disinfectant spray, an isolation room, water refill stations in lieu of 
water fountains, and the mandating of and provision of masks. There are five school counselors, two social 
workers, a school psychologist, an attendance counselor, a parent liaison, and a behavior technician available to 
help ensure the social and emotional well-being of students. The school-wide advisory program addresses 
personal, social, and civic responsibility.

Rating
Meets the Standard
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Foundational Element 1.2a - Learning Culture

Foundational Element 1.2a

The school engaged in a dynamic and inclusive process informed by current research to reexamine its core 
values and beliefs about learning, and the district engaged in a comparable process for its K-12 portrait of the 
graduate. The school renewed its long-term commitment to research-based, values-driven education. The 
elements of the portrait of the graduate include Communicator: work cooperatively with others to accomplish 
goals and tasks; Life-Long Learner: understand, appreciate, and model a life-long love of learning; 
Knowledgeable: prepare self with the knowledge and skills necessary for life beyond high school; Problem-
Solver: generate and recognize original ideas, seek alternatives, make connections; Growth Mindset: work 
through challenges showing perseverance, resilience, and self-advocacy; Grit: sustain interest in and put effort 
towards short- and long-term goals in spite of obstacles; Social and Emotional Intelligence: respect the ideas, 
cultures, and differences of people. The school's recent inclusive work on the core values and beliefs about 
learning and the district's portrait of a graduate has provided fertile ground as the school incorporates it to drive 
student learning and professional practices. The reexamination and updating of the core values, the reaffirmation 
of beliefs about learning, and the adoption of the portrait of a graduate have already benefitted the school's 
learning community. The core values and beliefs include and emphasize the behaviors of personal responsibility, 
respect, integrity, determination, and excellence - as represented by the acronym PRIDE. The school's core 
values, learning expectations, and the portrait of a graduate also reflect a commitment to respect and inclusion 
and are displayed in hallways, office spaces, and classrooms. The portrait of a graduate is displayed in all 
classrooms and high-traffic areas throughout the school. The school has begun to ensure that the faculty's 
professional practices consistently include the portrait of a graduate, and this is tracked by the Instructional Data 
Team (IDT). Teachers have begun to create lesson plans, activities, and other professional practices to 
incorporate the elements of the portrait of a graduate. Student handbooks and instructional learning goals are 
provided to make student expectations clear to all stakeholders. There are many clubs, activities, athletic teams, 
and programs that enable students to immerse themselves and display their pride in their school community. 
Many students and staff members participate in charity and community outreach organizations, events, and 
programs.

Rating
Meets the Standard
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Foundational Element 2.2a - Student Learning

Foundational Element 2.2a

There is not a written curriculum in a consistent format for all courses in all departments. Most departments are in 
the process of creating a written curriculum that is in a consistent format as directed by the district's academic 
office. Each content area is at a different stage in curriculum development and revision. While there is a basic 
curriculum currently in place for core courses in social studies, English, science, math, and world language, all 
curricula do not yet have a consistent format in all departments that includes units of study with guiding/essential 
questions, concepts, content, and skills and integrates the school's portrait of a graduate. Since the Collaborative 
Conference, content area supervisor positions have been added and restructured, which has started to positively 
impact curriculum development and improve student learning. There has been a major focus on updating and 
revising the curriculum in all content areas, including the addition of the SpringBoard program. The curriculum 
underwent some revisions in core math classes with a focus on updating and producing district-wide 
assessments, and the school continues its efforts to determine appropriate pacing for these math courses. 
English teachers across the district are streamlining the curriculum and modifying the order of units to 
accommodate the hybrid learning model. Science teachers, districtwide, are integrating the New Generation 
Science Standards (NGSS) into the existing curriculum. The social studies teachers have been revising the 
curriculum for all core courses at the district level. In response to the new State of Connecticut mandates that all 
public high schools offer courses in Latin American studies and African American history, the school will soon 
implement the respective state curriculums. The curricula for Spanish 1, Spanish 2, Italian 1, and Italian 2 have 
been revised at the district level, and the school's world language department is revising the curriculum for 
Spanish 3 and Italian 3. The school offers multiple opportunities for students to earn the Connecticut Council of 
Language Teachers' Seal of Biliteracy. Pathways have been created to afford students the opportunity to explore 
various careers and graduate with certifications. A variety of new courses are being offered as part of these 
pathways. In fine arts, the school has added Music Appreciation 1, Music Appreciation 2, and Symphonic Band. 
An additional art teacher has been hired this year, increasing the school's capacity to offer more opportunities for 
students. Physical education and health classes have been renamed and categorized by grade level. The school 
offers several special education programs tailored to the individual needs of students, based upon their IEPs. 
Such programs include Behavior Disorder Learning Center (BDLC), Community Based Training (CBT), and 
Independent Work Experience (IWE), which follows a district-based curriculum to allow students to gain hands-
on work experience during school hours while earning credits. Most Advanced Placement (AP) teachers use the 
units provided by the College Board to ensure course content is aligned for student success. There has been an 
emphasis on making the library/media center more accessible to students before and after school hours. Social-
emotional learning (SEL) and advisory lessons are presented to students from a newly developed curriculum. 
Due to COVID-19, a strong emphasis has been placed on the importance of social and emotional awareness and 
how to access available resources.

Rating
Does Not Meet the Standard
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Foundational Element 3.1a - Professional Practices

Foundational Element 3.1a

The school has a current school improvement/growth plan that includes school-specific goals. The school 
improvement/growth plan is aligned with the district's improvement plan and reflects the school's individual core 
values and beliefs and portrait of a graduate. The improvement plan outlines instructional practices and learning 
expectations for students. Administrators and school leadership team members use annual data to inform 
decision-making, and the school's improvement/growth plan is updated yearly. The current school improvement 
plan focuses on two main areas of concern: academics as well as school culture and climate. For each goal, 
there are objectives that outline the evidence that suggests the need for the goal, the staff actions that will impact 
the achievement of the goal, how the evidence will be monitored and implemented, and the professional 
learning/support that is needed. Additionally, the district's hybrid learning plan was created to address 
distance/virtual and hybrid learning models as of March 2020 in response to the COVID-19 pandemic.

Rating
Meets the Standard
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Foundational Elements 4.1a - Learning Support

Foundational Elements 4.1a

The school has intervention strategies designed to support the academic and social-emotional needs of all 
students. The professional staff provides a range of intervention strategies for students and has a process to 
identify and refer students who need additional assistance, inclusive of academic, social, and emotional student 
needs. The Early Intervention Process (EIP) Team ensures academic, behavioral, social, and emotional success 
for students. The EIP team collaborates with school staff, teachers, students, and families in gathering 
information in order to make data-driven decisions based upon specific areas of concern for students' individual 
needs and assists in developing, reviewing, and monitoring an action plan on a scheduled basis in order to 
achieve desired outcomes. The Chronic Absenteeism Team (CAT) has been created with the purpose of 
reducing the number of students who are chronically absent. Advisory is a specified time when teachers present 
newly developed social-emotional learning (SEL) lessons tailored for high school students. The Positive 
Behavioral Intervention and Supports (PBIS) team meets regularly and promotes building-wide reinforcement 
and recognition. The school's newly developed Prevention Team includes all school counselors and school social 
workers, as well as the school psychologist, behavior technician, attendance counselor, parent liaison, and 
school resource officer. The team meets weekly to review student referrals and to afford opportunities for the 
various disciplines to consult, collaborate, and determine the need for Tier 2 interventions. The school now has 
five school counselors who have been reassigned to students based on their grade level and follow those 
students each year throughout their high school careers. One school counselor is assigned to the specialized 
programs, including the Behavior Disorder Learning Center (BDLC), Community Based Training (CBT), 
Independent Work Experience (IWE), and the School of Academic Renown (SOAR). The professional staff has 
begun participating in culturally relevant equity training which will continue through a series of professional 
development opportunities provided by the district.

Rating
Meets the Standard
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Foundational Element 5.1a - Learning Resources

Foundational Element 5.1a

The school implements learning resources that are adequate and provide appropriate time, funding, and facilities 
to support the realization of the school's core values, beliefs about learning, and portrait of a graduate. The 
school and school community provide time, funding, and facilities for student learning and support; teacher 
collaboration and professional growth; and full implementation of curricular and co-curricular programs. 
Innovative and transformative practices support the school's appropriate plans, protocols, and infrastructure in 
place to ensure the delivery of its curriculum, programs, and services. The school follows CDC, state, and district 
COVID-19 protocols. All district teachers and students have been provided with laptops to participate in hybrid 
learning. This 1:1 policy will continue in the post-COVID-19 learning environment at the school. There is a newly 
created district capital improvement plan that will assess and address long-term operational and physical plant 
needs for regular updates and improvements, including such items as heating and cooling and roof repairs.

Rating
Meets the Standard
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Foundational Elements Ratings

Foundational Element Ratings
Foundational Elements

Collaborative 
Conference 
School's 
Rating

Collaborative 
Conference 
Visitors' 
Rating

Decennial 
School's 
Rating

Decennial 
Visitors' 
Rating

1.1a - Learning Culture Meets Meets Meets Meets

1.2a - Learning Culture Meets Meets Meets Meets

2.2a - Student Learning
Does Not 
Meet

Does Not Meet
Does Not 
Meet

Does Not 
Meet

3.1a - Professional 
Practices

Meets Meets Meets Meets

4.1a - Learning Support Meets Meets Meets Meets

5.1a - Learning 
Resources

Meets Meets Meets Meets
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Priority Area 1

Priority Area

Teachers will engage in ongoing reflection, formal and informal collaboration, and professional development to 
improve and apply the skills and knowledge gained through professional learning to their practice.

Action, Impact, and Growth

Since the Collaborative Conference, the school has administered two different surveys, one at the start of and 
the other later during the pandemic, for faculty members to identify needs for improvement in professional 
learning (PL) and collaborative time. In addition, the school created and implemented a professional development 
(PD) Google classroom through which various teachers have provided school-based professional development 
by posting useful websites, resources, and optional professional development videos and workshops. At the 
district level, professional development has largely shifted due to the hiring of content supervisors for most 
subject areas as well as a talent and professional development supervisor. Throughout the pandemic, the 
Professional Learning Plan (PLP) was updated monthly, which gave teachers the opportunity to choose their 
professional learning for that month or continue previously started PD. This approach may continue on the school 
level. Members of the professional staff are able to choose from professional development options developed by 
the central office. Faculty members are actively engaged in PL opportunities, such as training for Kami and 
Google 1 and 2 certifications; social and emotional learning (SEL) courses, e.g., YaleCenter for Emotional 
IntelligenceSEL training and Sanford Inspire; ACES Win Wednesdays; and other individual learning fields, such 
as Biliteracy, Pivot Interactives, and the Connecticut Association for Health, Physical Education, Recreation and 
Dance (CTAHPERD) on-demand courses. The district also offers incentives outside school hours for Google 1 
and Google 2 certification. Faculty members providing PL opportunities for other faculty members are considered 
by the school's professional staff to be effective and preferred over a district-wide PL program. The planned 
move to a block schedule with eight periods promises to more easily facilitate the prioritization of common 
planning time and professional learning.

Additional teacher collaboration time has been included in teachers' schedules with instructional support but for 
less time than it was during COVID-19 hybrid schedules. Not all departments, such as world language, have 
collaborative planning time for shared content other than the time built into Wednesday schedules during which 
the teachers discuss such topics as the impact of culture, responsive/relevant cultural practices, and the journey 
to becoming an anti-racist system. The positive impact of common planning time can be readily observed in 
departments, such as math and English in which specific curricula are aligned to state standards. Grade 9 teams 
meet weekly to discuss the progress of students, identify problem areas, and develop action plans. Additional 
subject area and grade level teams have been able to meet as an entire district, and, during these meetings, 
teachers share and refine best practices in order to guide students toward higher achievement gains. The PD 
and Common Planning Time Committees would like to see more school-based professional learning time in the 
future, in direct alignment with Principle of Effective Practice 3.2, so that teachers can engage in ongoing 
reflection, formal and informal collaboration, and professional development to improve student learning and well-
being.
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Since the Collaborative Conference, the impact on the students and staff of the additional planning time has 
resulted in growth yielding many positive outcomes. Teachers can now regularly meet with their colleagues to 
plan common assessments and to develop new materials. The changing nature of education due to the 
pandemic has made this growth even more important for providing optimum educational experiences for the 
students. District-wide meetings that had not previously happened now occur and facilitate collaboration 
throughout the multiple schools. The additional certifications in technology achieved by members of the 
professional staff have both aided in classroom instruction and inspired the creation of teacher-led PL for the 
faculty. The school has shown an admirable ability to adapt to the transformative demands and new challenges 
created by the pandemic. This flexibility will continue to be an asset if the school transitions to a block schedule 
as additional collaboration time would become available.

Recommended Next Steps

Ensure that all teachers are afforded common planning time

Collaborate between district leadership and the school's professional staff to allow for professional development 
workshops that are created by the teachers and are specific to the school

Create a yearly calendar for professional learning to facilitate teacher planning

Sources of Evidence
central office personnel
department leaders
school leadership
teacher interview
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Priority Area 2

Priority Area

The school will have a written curriculum in a consistent format for all courses in all departments.

Action, Impact, and Growth

Kennedy High School does not have a written curriculum in a consistent format for all courses in all departments 
that includes units of study with guiding/essential questions, concepts, content, and skills and integrates the 
school's portrait of a graduate. Aligned with the work being conducted at the district level, the school has taken 
many action steps toward this goal, including creating a common unit template, crafting a school-wide rubric that 
reflects the portrait of a graduate, and providing time for teachers to work collaboratively with their building 
colleagues as well as with teachers across the district.

To support curriculum development, the district hired content supervisors. Using the expertise of content 
teachers, they are updating and revising district-wide curriculum and rolling it out to teachers across the district. 
Kennedy High School's teachers access and study the new curricula frameworks, meet regularly with their school 
content colleagues, and personalize instruction for their students, specific classrooms, and individual instructional 
strengths.

The district has purchased SpringBoard and components of the program are being implemented in English 
language arts and mathematics courses. Teachers have common planning time to use SpringBoard to create 
instructional units, pacing guides, sequencing of instruction, and common formative assessments. During content 
meetings, teachers assessed that students were missing foundational knowledge needed for them to implement 
the SpringBoard platform. Together, the teachers created supplemental lessons to address the learning gaps. 
Their practice of collaboration and professional discourse has standardized the delivery of content but still allows 
for craft knowledge and teacher strengths.

The science department has also made strides in curriculum revision, as it is working on aligning its curriculum 
with the Next Generation Science Standards. The science teachers are assessing current courses and 
transforming them to be engaging and hands-on. For instance, Physical Science has become an integrated 
science course, emphasizing the cross-connection of sciences rather than teaching them in isolation. The 
progress is slow but steady, and the teachers know that their careful review and revision of content will ensure 
teaching will be more purposeful and learning more relevant.

The social studies department is working on revising curricula for all its courses. All core courses have been 
revised and include units with essential questions, pacing guides, and common assessments. The department 
has also created common syllabi and learning plans that are being used across the department. Much of the 
work is focused on including the state mandates of Latin American studies and African American studies. The 
school currently offers an African American History course and is considering the best way to implement Latin 
American studies. The teachers are reviewing the suggested curriculum from the state and are making 
adjustments. The department meets weekly to work collaboratively on curriculum, instruction, and assessment. 
Through this intense teamwork, there is expanded teacher buy-in, resulting in teachers teaching the curriculum 
with greater fidelity.

The world language department has completed course revisions for level 1 and level 2 courses and is working on 
revising level 3 courses. The world language teachers are working toward eliminating outdated textbooks and 
purchasing new ones with online resources. Their schedule does not allow for common planning time, so this 
work is being conducted in isolation.

While still in developmental stages, Kennedy High School has clearly experienced growth toward its goal to have 
a written curriculum in a consistent format for all courses in all departments that includes units of study with 
guiding/essential questions, concepts, content, and skills and integrates the school's portrait of a graduate. The 
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school has gone from having no curriculum or substantially outdated curriculum to making updating curricula a 
major focus. Most departments have completed a curriculum audit and are in the process of creating a written 
curriculum in a consistent format. Many core courses in social studies, English, math, science, and world 
languages have written curricula, but not all are consistent in format and curricular components. Many courses 
still lack units of study that include guiding questions, concepts, content, and skills. Much curriculum work still 
needs to be done in CTE, the arts, and other electives.

Considering input from students, staff, and community, the Waterbury Board of Education has adopted an 
impactful portrait of a graduate. Kennedy High School has extensively messaged this portrait and is working to 
instill the portrait's eight attributes in all aspects of school. While there is a school-wide rubric that reflects the 
portrait of a graduate, not all subjects have the graduate attributes purposefully embedded in the curriculum, and 
the rubric is not yet used in most classes.

Recommended Next Steps

Create and publish a schedule for curriculum writing, implementation, feedback, and revision

Schedule time to allow for common planning and collaboration within the school departments and across the 
district in order to align teaching strategies and best practices with new curricula

Finish and adopt a fully articulated curriculum for all courses including electives

Embed the attributes of the portrait of the graduate to purposefully compliment the curriculum for every course

Sources of Evidence
classroom observations
department leaders
priority area meetings
school board
school support staff
school summary report
student work
students
teachers
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Priority Area 3

Priority Area

The school and district will ensure that teachers and students have updated and reliable technology across all 
curricular areas and student services to enhance student learning and well-being.

Action, Impact, and Growth

Teachers and students use technology to enhance student learning and growth. Teachers and students use 
technology across all curricular areas to support, enhance, and demonstrate their learning. Properly functioning 
technology impacts student achievement and success. Success will be measured by student demonstrated 
growth through the school-wide rubrics as well as showing growth on assessments in each of their academic 
classes. Students have access to the school-wide rubrics on the school website.

The school has made substantial progress in improving its technology, expanding available hardware and 
devices to staff and students, and providing professional learning opportunities to integrate technology. The 
hybrid schedule resulted in additional time on Wednesdays for professional development opportunities. 
Professional Learning about new technologies was provided by the district in thirty-minute sessions as an option 
on Wednesdays. Teachers were required to provide an artifact after the PD presentation during this thirty-minute 
period. The school is striving to maintain the additional Professional Development time during the school days for 
staff.

Prior to the pandemic, the school had two computer labs of laptops in the library/media center for student use. 
During the 2020-2021 year, the school provided laptops or Chromebooks to any students needing a device. 
While the pandemic posed a number of obstacles, it also resulted in the district having 1:1 devices for each staff 
and student.

The school also provided Wi-Fi hotspots to students in need.Student learning, as a result of changing to hybrid 
and virtual learning, impacted the necessity for immediate and widespread use of technology. The school 
ensures that all students and members of its professional staff have internet access and a device that can run the 
appropriate software needed for instruction and learning.The district has bought licenses for the Google 
Education Suite, Pear Deck, and Kami to further integrate technology into enriched experiences for digital 
learning within the school. Each student now has access to a school-provided Gmail account. Furthermore, the 
district added the Thought Exchange digital platform, so that the school's staff, students, and the community can 
give input and feedback.

The district is continuing to update the network infrastructure which will impact the school's networking 
functioning. It is currently on a 10 GBPS fiber-optic network. The wireless network infrastructure has been 
moderately updated, and continued work on the infrastructure is needed to ensure all students and staff can 
adequately access the network anywhere on the grounds. Inconsistent network performance in different areas of 
the building impacts student learning. Further development of the technology infrastructure is needed to sustain 
long-term growth, especially upon the return to in-person learning in the building. The user-end experience of the 
network is inconsistent.

Professional Development opportunities for technology should be longer than 30 minutes to allow for further 
development of skills with more opportunities for teacher-led technology sessions.

Recommended Next Steps
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Increase bandwidth and internet connectivity to reach all areas of the building to minimize the potential for 
learning loss time for users

Elevate the skill sets of the members of the faculty in the use and implementation of technology

Provide a robust technology help service to teachers and students so they can have real-time streamlined 
assistance in times of technical need and eliminate the need for the assistant principals' servicing technology 
needs in the school

Sources of Evidence
central office personnel
classroom observations
department leaders
school leadership
school support staff
school summary report
students
teacher interview
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Priority Area 4

Priority Area

The school will fully develop its graduates through core values, beliefs about learning, and the portrait of the 
graduate and ensure these guiding documents are actively reflected in the school culture and drive the 
curriculum, instruction, and assessment in every classroom.

Action, Impact, and Growth

Since the Collaborative conference in the fall of 2018, the school adopted and adapted the district-wide portrait of 
a graduate to make it its own to be applicable to its students and faculty. Initially, district leaders created the 
district portrait of a graduate with input from various stakeholders, such as students, teachers, community 
partners, parents, school administrators, and members of the board of education.In the spring of 2019, th
e school created a “Vision of the Graduate (VOG) Committee” composed of 19 members of the professional staff 
to align the district's portrait of a graduate to the school's mission, core values, and beliefs about learning. The 
membership of this committee consists of department heads, an administrator, and other staff members. The 
committee meets twice per month, while the co-chairs meet three to four times per month. Smaller sub-groups of 
the committee focus on finding inspirational quotes, creating future murals for the building outlining various 
career paths, and generating ideas to communicate the portrait of a graduate attributes to students, families, and 
local businesses through social media, ParentSquare, and other forms of communication. The department heads 
reported to their teachers the work of the committee and received feedback in making the district's portrait of a 
graduate relevant to the John F. Kennedy High School community. In addition, the committee received feedback 
from parents, students, and staff members through several public forums to finalize the portrait of a graduate 
model for the school.The portrait of a graduate consists of eight attributes: communicator, collaborator, life-long 
learner, knowledgeable, problem-solver, growth mindset, grit, and social and emotional intelligence.

In March of 2020, the VOG Committee distributed a survey for students and from September through December 
of 2021 to the faculty in order to gain their perspective and understanding of the school's adaptive portrait of a 
graduate model. Specifically, the committee wanted to establish a baseline interpretation of the portrait of a 
graduate and to determine the next steps for integrating the eight attributes into the curriculum. The results from 
the surveys informed the committee that a portrait of a graduate advisory session needs to be scheduled at the 
beginning of the 2021-2022 school year in order to educate students in understanding the portrait of the graduate 
attributes. Likewise, the teacher survey results informed the committee that a professional learning opportunity 
geared toward the portrait of a graduate attributes driving instruction, curriculum, and assessment is also needed 
in the 2021-2022 school year.

Despite the pandemic, the adapted portrait of a graduate model is shared in various formats throughout the 
school community: large posters are hung in all classrooms, bulletin boards, and school hallways, and it is posted 
on the district's and school's social media accounts and websites. The model has been shared with the faculty 
and staff via email and ParentSquare; with students via Google Classroom, ParentSquare, and Advisory lessons; 
and with parents via ParentSquare. Currently, the co-chairs meet monthly to discuss the next steps for the 
portrait of a graduate.
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The impact of the beginning stages of the portrait of a graduate at the school has been the faculty's beginning to 
integrate some of the eight portrait of a graduate attributes in lessons. For instance, the business teacher 
includes teaching workforce communication skills, such as how to be interviewed, how to write a professional 
email message, and how to participate in a business video conference. Many teachers include the social and 
emotional attributes interspersed with their content material. Also, the advisory sessions have been revised this 
year with a social-emotional focus which has helped students feel more connected and supported by the faculty 
and administration. Besides preparing students for enrollment in college, the faculty and administration also 
provide resources in the trades and workforce. For example, in addition to the dual enrollment programs at the 
University of Connecticut and Naugatuck Valley Community College, initial connections with the New England 
Trade Association (NELTA) offer students training in the construction trades.

Teachers are demonstrating growth in integrating the portrait of the graduate and beginning to incorporate 
transferable skills in their lesson plans as a result of the portrait of the graduate introduction. Students are also 
demonstrating an increasing understanding of the portrait of that graduate.When asked about the school's 
portrait of a graduate, one student boasted that "it captures who we have been all along," and the other students 
in the class agreed and were able to cite examples of the attributes in their courses. Some freshmen are learning 
the portrait of the graduate attributes in small chunks. Students appreciate the social and emotional priority this 
year and, as a result, know that teachers care about them and that their emotional well-being is important. 
Students want more real-world learning opportunities, more dual enrollment offerings, and a variety of courses 
that teach transferable skills. The professional staff knows that, once the faculty participates in a portrait of a 
graduate professional development and the attributes are connected to the curriculum, students will be more 
exposed to the portrait of the graduate attributes.Nevertheless, some of the portrait of a graduate attributes are 
demonstrated in the school's Community Day, a large community event in May every year. Students and their 
clubs are invited to participate, and there are well over 100 student volunteers and over 50 community partners. 
Some examples of booths and exhibits from previous Community Days include the Italian Club's setting up a 
cappuccino cafe, the Physics Club's setting up experiments, and world language classes presenting regions of 
the world that they have studied.

An opportunity for growth exists as the district begins the next phase of the portrait of a graduate initiative: to 
develop a way to measure and evaluate the students' progress and success in achieving the portrait of the 
graduate so that the results can be reported back to the families and district. The district's commitment to the 
portrait of a graduate further supports the school's goal to incorporate the attributes of the portrait of a graduate 
in the rubrics, lesson plans, and all discipline curricula. Offering professional development in the portrait of a 
graduate to teachers, continuing to disseminate the portrait of a graduate model to students and parents, and 
employing a method to measure the success of portrait of a graduate, will increase the successful 
implementation of the portrait of a graduate. Students and parents will be able to know if they are attaining the 
transferable skills needed for success after high school.

Recommended Next Steps

Align the adapted profile of the graduate with the curriculum, so that its attributes drive instruction, learning, and 
assessment

Provide ongoing professional learning for teachers and staff in how to fully integrate the profile of the graduate

Share the adapted profile of the graduate with students and parents through multiple venues to attain 
understanding and acceptance

Schedule a profile of the graduate advisory session to educate students in understanding the portrait of the 
graduate attributes

Include elements of the profile of the graduate attributes in lessons to drive student learning and professional 
growth across all disciplines
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Combine the profile of the graduate with the capstone project to be included as graduation requirements

Implement profile of the graduate attributes in the rubrics across all disciplines

Repeat the portrait of the graduate questionnaire with students, teachers, and staff in order to determine growth 
and understanding of the portrait

Sources of Evidence
central office personnel
classroom observations
department leaders
facility tour
priority area meetings
school board
school leadership
school summary report
students
teacher interview
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Part 3 - Reflection on Student Learning

Reflection on Student Learning

While instructional practices are employed in consideration of meeting the learning needs of each student, much 
of the instruction is whole class and only sometimes specifically designed to be differentiated or individualized for 
student learning needs; nevertheless, there are instances where scaffolds are used. For example, in Visual Art 
Drawing, the teacher creates a step-by-step guide with video supports in Google Classroom. The students are 
able to progress at their own pace and the teacher models a gradual release strategy for the students. Students 
ask questions about the process in the chat during their Google Meet session, and the teacher shares the 
process on their screens so all students can review alongside the teacher as needed. In U.S. History 2, the 
teacher provides students with a specific structure for each task to scaffold the learning opportunity for all 
students, e.g., Task 1: Identify an issue related to the Industrial Revolution, Task 2: Create a labor union to 
protect workers from the issue that you identified, etc. Additionally, in a class for English language learners, the 
students share their Google Slide presentations on career exploration with the class. Based on the level of 
language acquisition, students present their information in a variety of ways, including as a narrative, using visual 
cues, and using graphic organizers. The school provides structure and support to provide all learners with access 
to rigorous learning opportunities; for instance, To promote access to learning opportunities, the school offers an 
inclusive, open-enrollment process for all students who wish to participate in advanced coursework, including 
honors-level, Univerisity of Connecticut Early College Experience (ECE), or Advanced Placement courses. Also, 
teachers provide opportunities for student choice and organized group learning in their classrooms and through 
the student work they assign. The school offers additional support and alternative strategies within the structure 
of the regular classroom by providing alternate assignments, rotating stations of inquiry, and language stems for 
students learning a new language.

The school offers some opportunities for students to engage as active learners who lead their own learning in 
addition to some opportunities to engage in inquiry, problem-solving, and higher-order thinking skills. Examples 
based on in-person learning at the time of the Collaborative Conference include students' project-based learning 
opportunities and the creation of their own musical compositions. In addition, students are afforded the 
opportunity to personalize their learning by choosing their own topics for presentations. In some science classes, 
students create their own physics experiments using ramps and blocks to study force and friction. There are also 
multiple examples of diverse learning experiences, indicating that active learning strategies and inquiry-based 
learning are employed under normal circumstances. While these learning opportunities are not offered equally 
across all grades and disciplines, they are evident. Some students experience learning that is personalized, 
relevant, and authentic. For example, in an English 10 class, students develop a thesis statement on the topic of 
getting a vaccine. Students support their choice from a variety of sources and materials. In Modern World 
History, students use a Pear Deck to identify flags from around the world. Students recognize the flags that 
connect to their own personal interests or from the personal knowledge they may have of countries around the 
world. In a Video Production, students engage in a personalized learning experience as they develop a digital 
portfolio of the work they created during the class. The TAG class helps students make connections and causes 
the research to be personalized, relevant, and authentic, e.g., a student researched and presented a comparison 
of Jews during the Holocaust to the student's own family. Occasionally, learners experience project-based 
learning as an application of knowledge and skills to an authentic task. In addition, some learners experience 
student choice and opportunities for creative expression. For example, in a SOAR Italian 2, students apply their 
knowledge of Italian vocabulary to an authentic task of creating a restaurant menu. The students create the menu 
using a digital platform. Students select the name of their restaurant, the menu items they wish to offer in their 
restaurant, the price of their items, and photos of their items. Students then present their menu to the class. In 
U.S. History 2, the teacher reviews the project-based learning rubric by which students create their own labor 
union. The project includes a speech writing component to recruit new members of their union and a marketing 
component that allows students to choose how to spread the word about their union and explain what it is all 
about. Some other student choice options include creating a flyer or making a podcast. Students in the SOAR 
program have several project-based learning experiences. For example, the Talented and Gifted (TAG) project of 
developing a product and creating a YouTube video to market the product allows the students in this Talented 
and Gifted course to choose a product to create. The mental health project in Psychology also offers students 
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voice and choice. According to the NEASC survey, 93.9 percent of teachers indicate that they use projects to 
help students learn course material deeply, and 79 percent of students agree. Ninety-nine percent of teachers 
indicate they help students apply their content knowledge to real-life situations, and 83.2 percent of students 
agree.

Learners occasionally engage in inquiry and problem-solving. In some areas, learners engage in problem-solving 
skills via questioning. For example, in Algebra I, the teacher models how to solve an algebraic equation with a 
graphic organizer by typing in the explanation on the screen and stating it orally. The in-person learners engage 
in problem-solving when they answer the teacher's questions. In an African American History, students receive 
primary sources and authentic texts, including a video of a Martin Luther King speech to analyze and synthesize. 
Students determine what character traits make specific historical figures impactful. Graphic organizers and 
question and answer worksheets are available for students to collect their information and take notes. The 
teacher asks concept-based questions and students engage in discourse. While learners rarely engage in higher 
order thinking skills, there are instances in which the teacher deliberately designs a learning and assessment 
experience that requires learners to exercise a full range of thinking skills. For example, in a senior English class, 
students listen to an audiobook in which the character is an urban high school senior. The teacher stops the 
audiobook and clarifies vocabulary. The teacher asks the students key questions and seeks higher order 
feedback from student responses. The students answer orally in-person and remotely. Some remote students 
answer via the Google Meet chat. In some areas, learners engage in inquiry activities that prioritize analysis and 
synthesis to deepen their understanding. For example, in English 10 Honors, students use information from 
multiple sources on the Measles vaccine. With a partner, students create a T chart to compare and contrast 
getting the vaccine and ultimately take a stance on the issue. The teacher instructs the students to synthesize 
their work and support their thoughts from evidence from the text. In English 9, students analyze how authors 
develop complex characters. The teacher pulls a quote from Harper Lee's, To Kill a Mockingbird. Students orally 
compare their answer to the question, “What does the quote tell us about Atticus as a person?” According to the 
NEASC survey, 100 percent of teachers indicate that they emphasize problem-solving, and 81.6 percent of 
students agree. One-hundred percent of teachers indicate they emphasize higher order thinking rather than just 
learning facts, and 85.3 percent of students agree, while 89.4 percent of students report that teachers want 
students to use their thinking skills, not just memorize things.

Learners demonstrate their learning through a variety of assessment strategies that inform classroom instruction 
and curriculum. Some effective assessment practices are employed, including the use of formative assessments. 
For example, in World History 9, students use Pear Deck to analyze various components of the Declaration of 
Human Rights. Students respond to a teacher prompt via Pear Deck and then participate in a discussion about 
the class' responses. In co-taught English 9, students listen to an audiobook to support their comprehension. The 
teacher regularly pauses the audiobook to check for understanding of character development and plot 
progression. In co-taught Biology, the teacher uses a Kahoot as a formative review for a test the class will have 
the next day. After the students answer the Kahoot question, both the students and the teacher are able to see 
the number of correct responses. For one question, half the students respond correctly and the other half 
incorrectly. The teacher takes time to review the concept for all students before moving on to the next Kahoot 
question. Some disciplines, including mathematics, English, science, social studies, and CTE, have common 
formative assessment (CFA) teams that meet once per week for 45 minutes. Due to scheduling conflicts, some 
teachers are unable to attend CFA meetings. Teachers in some areas use a variety of online platforms, such as 
Pear Deck, Jamboard, and Google Forms as effective assessment tools in the hybrid learning model. According 
to the NEASC survey, 91 percent of students indicate that teachers ask questions to ensure students are 
following along when teaching, and 90 percent report that teachers make students explain their answers and 
explain why they think what they think. Ninety-nine percent of teachers indicate they use a variety of 
assessments to understand student learning, and 90.9 percent of students agree.
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Learners rarely have opportunities to demonstrate their learning, receive corrective feedback and use this 
feedback in meaningful ways to support their learning. One example of timely feedback with an opportunity for 
students to improve their work is in Modern World History. The teacher uses Pear Deck to solicit initial responses 
on the differences between a declaration and a treaty. After showing student responses and input on the shared 
screen, the teacher asks students to go back and refine their initial thinking. According to the NEASC survey, 
97.9 percent of teachers indicate they provide students with timely feedback, and 81.8 percent of students agree. 
One-hundred percent of teachers indicate they provide students with useful feedback, and 83 percent of students 
agree.

Learners use technology across all curricular areas to support, enhance, and demonstrate their learning. 
Learners often use technology in effective ways to document their learning, create, and collaborate digitally to 
support learning. Across the school, teachers use shared screen technology to support learning and encourage 
digital collaboration. For example, in Modern World History, the teacher uses Pear Deck to enhance student 
interaction and engagement and to promote digital collaboration. In SOAR Italian 2, students use the digital 
platform of their choice to apply their knowledge of vocabulary for Italian food and beverages in an authentic task 
of creating a restaurant menu. In CTE Video Production, students create Google Slide presentations to 
demonstrate their understanding of different camera angles, zooms, and camera techniques. In History Honors, 
students use a parking lot feature in Google Meet to answer a warm-up question in Jamboard. Students also use 
Pear Deck to actively participate in the lesson and demonstrate knowledge of the learning target. In an Art class, 
students use Google Docs and images to “build” a virtual sculpture. In some areas, learners use technology in an 
effective way to engage in learning beyond the constraints of the school building. For example, in Italian 3, 
students participate in a cultural exchange experience known as the Key Pal Project. In this intercultural 
citizenship project, the students are paired up with a student in a high school in Italy. The students engage in 
conversations in Italian about school, life in Italy, and music using the chat feature of Google Meet. The students 
present their learning digitally to the teacher via screenshots of their conversations and pictures they exchanged 
with the students in Italy. Some learners face challenges with using technology in some content areas, due to 
many sites being blocked by firewalls. For example, some students are not able to access some Italian websites 
for their Italian world language classes, while other students are not able to access some websites for 
scholarships.
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Part 4 - Capacity for Continuous Growth as a 
Learning Organization

Conceptual Understanding

At John F. Kennedy High School, stakeholders understand the Priority Areas of Growth, i.e., having professional 
learning and common planning time; providing access to written curricula across content areas; supporting the 
use of instructional technology; and ensuring engagement with the portrait of the graduate developed with input 
from all stakeholders.

Teachers meet weekly in instructional data teams to analyze data from student assessments, plan instructional 
strategies, and revise and adjust the curriculum as needed. There is a written curriculum in place for which 
teachers have access in some content areas. Teachers have regular professional development time weekly to 
receive support with the use of instructional technology. The community, teachers, staff, and students had input 
with the development of the portrait of the graduate which is posted throughout the building.

Teachers have access to a written curriculum in some content areas. Teachers and staff are working on 
implementing the adopted curricula across content areas in the core academic areas. District curriculum 
supervisors have supported the development of a written curriculum, particularly in the core content areas: 
however, there is not a set written curriculum in the areas of career and technical education or world languages. 
Both English language arts and mathematics use Springboard to determine benchmarks and assessments in 
their content areas. Core content areas have established regular benchmark assessments to monitor student 
progress.

Supervisors and central office administrators provide support and professional development in the effective use 
of instructional technology, such as the Google Suite, Kami, and other resources as needed. Teachers have 
regular common planning time of forty-five minutes per week to collaborate in all areas of instruction, including 
the use of technology. As a result, many teachers have become more adept at effectively using technology to 
support student learning. One challenge this year has been the shift to hybrid learning with the majority of 
students learning remotely while teachers also instruct students in person.

The school recently completed its portrait of the graduate, which focuses efforts to align curricula to standards 
and address student learning and teacher professional development needs. The portrait of the graduate was 
developed with input from all stakeholders and serves as the framework for focusing work on curriculum 
development and instructional practices. The school leaders plan to employ the portrait of the graduate as the 
focus of their work on developing a capstone project for graduation.

Commitment

Stakeholders at John F. Kennedy High School are committed to adopting a growth mindset as they face the 
challenges of teaching and learning in both in-person and virtual settings. Through professional development, 
supported by common planning time, teachers demonstrate a dedication to addressing and supporting a growth 
mindset for students. This commitment is shown through the ongoing development of a written curriculum across 
most content areas, as well as leadership support for technology infrastructure and school-wide rubrics, is further 
reflected through the school's portrait of the graduate.

The professional development offered to teachers, especially during the last year, has addressed the needs of 
teachers, particularly in the area of technology, as the staff seeks to address the learning needs of the diverse 
student body at the high school. Common planning time has been valuable in supporting this focus on technology 
proficiency. Teachers in core content areas have regularly scheduled weekly instructional data team time of forty-
five minutes per week to plan instruction and review student assessment. The district is progressing toward 
having a written curriculum available in all areas, although only core content areas have made demonstrable 
progress toward this goal. In the area of technology use, teachers employ the Google learning suite to share 
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resources and gain valuable technical expertise, and, additionally, have half days on Wednesdays to support 
their professional learning for which they are required to submit evidence of their individual learning. This 
commitment to professional growth is reflected in the use of not only the Google learning suite but also the use of 
other applications, such as Pear Deck and Kami. The use of school-wide rubrics is inconsistent across content 
areas. Working with all stakeholders, including the board of education, students, and families, school and district 
leaders have facilitated the creation of a portrait of the graduate which reflects the values and priorities of the 
community.

Teachers and administrators have welcomed the opportunity to collaborate with colleagues within subject areas, 
including some vertical articulation. Professional development has addressed teacher proficiency in technology, 
allowing both new and veteran educators to access applications in ways to meaningfully address student learning 
needs. Both teachers and administrators report that the common planning time implemented this past school 
year has supported the effective use of educational technology, allowing teachers to share resources and plan 
for instruction within their instructional data teams. The development of a written curriculum across content areas 
has supported the focus of teachers on specific student learning objectives and allowed for communication with 
content area colleagues both across disciplines and vertically within content areas. Using a variety of funds, 
including state education cost-sharing, the district and building leaders have moved toward having devices 
available to all students, which has proved important in the transition to a hybrid learning model which the school 
has employed during the current school year. While the use of school-wide rubrics guides instruction and 
assessment in some areas, their use is not consistent or clear in all areas. School leaders have worked toward 
disseminating the adoption and understanding of the portrait of the graduate and plan to continue to support the 
alignment of the objectives of the portrait with curricular, instructional, and assessment goals as the school 
continues to revise its learning mission.

The goal of developing a consistent, written curriculum across all content areas has provided a focus on teaching 
and learning, but this goal has not consistently or adequately reached all departments. Staff and students have 
access to devices and applications in the area of technology, and this access has allowed the entire Kennedy 
High School learning community to effectively use technology to address learning goals; however, the 
inconsistent adoption and understanding of the use of school-wide rubrics prevents teachers from effectively 
using technology to target specific skills and standards. While the portrait of the graduate developed by the 
school community guides teaching and learning, the concepts addressed in the portrait do not consistently reflect 
the learning needs of the school and the challenges faced in achieving those goals. More effective 
communication of the portrait is needed.

Competency

While common planning time has supported teachers' efforts to support student learning, professional 
development has not had the same focus. The curriculum supervisors have supported staff in the understanding 
and use of assessment data and data teams have provided teachers the opportunity to learn from colleagues; 
however, professional development content and oversight are often disconnected from the learning needs of 
building staff. Stakeholders at all levels, from central office staff and teachers to board members and students, 
have developed a clear understanding of the challenges the school community faces in order to adequately 
address the learning needs of students and educators. Through targeted professional development and 
scheduled collaboration time, educators have made progress toward developing a written curriculum to allow all 
stakeholders to understand the skills and capacities required of learners in both in-person and remote learning 
settings. School-wide rubrics and other assessment tools have had some success in identifying specific 
academic and technology skills and knowledge to allow teachers to support the social-emotional and other needs 
identified in the portrait of a graduate. This document is embedded throughout many aspects of the learning 
ecosystem of the school community and will guide all stakeholders in continuing to identify and support the 
learning needs of students and the professional needs of teachers, staff members, and administrators.

Professional development and common planning time have provided teachers with the opportunity to pursue 
individualized learning in line with the learning goals of the district. For example, many teachers have taken 
advantage of the opportunity afforded by the Wednesday half days to articulate content curriculum and even 
pursue certification in the Google learning suite. While the written curriculum is not fully completed, educators 
have a keen understanding of the importance of completing this vital task in aligning the larger conceptual 
learning goals of the school community. Teachers, staff members, and administrators show competence in the 
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use of technology, as demonstrated in the use of a variety of learning applications in classroom instruction. 
However, there is a lack of consistency in technology support and training, as evident in the unclear system of 
identifying and addressing problems with connectivity. There is significant confusion concerning how the school-
wide rubrics are incorporated into instruction and assessment, although some teachers report using elements of 
the rubrics in targeting specific skill areas in their content subjects. While many stakeholders praise the district 
leadership for its collaborative and inclusive approach to developing the portrait of the graduate, there is still 
room for growth in incorporating all elements of the portrait into daily and ongoing curriculum, instruction, and 
assessment.

District and building leaders have placed an emphasis on professional development, particularly as it relates to 
technology, and have supported the model of professional collaboration to build teacher capacity. Professional 
development time has allowed for teachers to pursue training relevant to their specific content areas and 
assignments, and many teachers report that learning from their peers has been particularly helpful in addressing 
the challenges of teaching in a hybrid model. The lack of an organized and accessible written curriculum in all 
content areas has hindered the capability of the school community to fully articulate and address the learning 
needs of all students, particularly in light of the impending change in graduation requirements. School and central 
office leaders have supported teacher capacity in the area of technology, allowing for teachers to address the 
learning needs of both in-person and remote learners, and veteran teachers report a more inclusive approach on 
the part of central office leaders than in years past for supporting the professional needs of teachers. Elements of 
the school-wide rubrics are noted as driving instruction and assessment in some content area teams. While only 
recently completed, the portrait of the graduate guides much of the capacity of the school toward addressing the 
future challenges of meeting the goals outlined in the document.

Instructional specialists in the content areas have provided much-needed support for achieving the concepts 
articulated in the portrait of the graduate, and the building of capacity brought about by the expansion of these 
positions has allowed teachers to pursue meaningful and relevant professional development. As the school 
transitions toward a block schedule next year, the school's leaders have determined that continuing to provide 
common planning time will be a priority in terms of building competency. While there is a need to complete the 
work of developing a written curriculum for all content areas, it is evident that all stakeholders recognize this need 
and support the efforts to complete the work. Additionally, there is an understanding at all levels that teachers will 
continue to require support in technology and that elements of the school-wide rubrics will need to continue to be 
analyzed and understood as a means by which to formulate and deliver engaging instruction, meaningful 
assessment, and a rich curriculum. The clear and focused portrait of a graduate, with an emphasis on both 
critical thinking skills and relevant dispositions to support those skills, will continue to serve as a guide for 
addressing the identified professional needs of teachers and the academic needs of students.

Capacity

The members of professional staff have the conceptual understanding, commitment, and competency with the 
support of building and district leaders to build on their expertise and experience to address student learning and 
well-being in a manner consistent with the portrait of the graduate. With the skills developed during the recent 
shift to hybrid learning, teachers have begun to develop technological expertise, in conjunction with a 
professional learning community, to address the specific academic and social-emotional needs of Kennedy High 
School students. There are concerns with the reliability of the broadband network capacity at the school and with 
stakeholder access to technology support. Nonetheless, with a base of conceptual understanding and capacity, 
the school will be able to address the need to complete the written curricula in all subject areas and implement 
school-wide rubrics in a purposeful manner in order to successfully achieve the goals delineated in the portrait. 
Stakeholders have a clear understanding of the strengths of the practitioners and the challenges of the learning 
environment, and this understanding will support the continued development and growth begun under the 
strength of the leadership of the superintendent and her support staff across the district and in the school.
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Additional Information

Additional Information

Standard 1 Principle 1

School's rating in the Self-Reflection report: Developing

School's rating in the Summary Report: Implementing

Explanation from the School

Kennedy High School provides a safe, positive, and respectful learning culture that ensures equity and honors 
diversity in identity and thought. There is a comprehensive district equity policy that addresses cultural 
responsiveness. The purpose of this policy is to establish a framework for educational equity for all students that 
promotes the elimination of bias, particularly institutional racism and cultural bias, as factors affecting student 
achievement and learning experiences. In addition, the equity policy promotes teaching, learning, and work 
environments that welcome, respect, and value strength in diversity. The district has an equity leadership team 
that includes one of the school's assistant principals. The purpose of the equity leadership team is to lead the 
equity training for the entire staff in the district. Equity training started two years ago in the elementary and middle 
schools and this year began in the high schools. This year, teachers, administrators, paraprofessionals, and 
other staff members have participated in a one-and-a-half-day equity training. Equity training will continue to be 
implemented through professional learning provided by the district.

Standard 2 Principle 8

School's rating in the Self-Reflection report: Initiating

School's rating in the Summary Report: Developing

Explanation from the School

Kennedy High School students have multiple opportunities to demonstrate their learning, receive corrective 
feedback, and use this feedback in meaningful ways to support their learning. With the Google Education Suite 
and the 1:1 laptops that were issued to all students and teachers, students are able to demonstrate their learning 
through multiple technology platforms, such as Pear Deck, Whiteboardfi, Google Classroom, and Kami. Through 
the use of the school-wide rubrics, students are provided with clear expectations, and teachers are able to 
provide feedback to students in relation to school-wide expectations for learning.

Standard 2 Principle 9

School's rating in the Self-Reflection report: Developing

School's rating in the Summary Report: Implementing

Explanation from the School
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Learners at Kennedy High School use technology across all curricular areas to support, enhance, and 
demonstrate their learning. The district has implemented a 1:1 technology policy where all students and teachers 
have received a Chromebook to integrate technology into daily lessons, activities, and professional practices. 
Additionally, the newly implemented Google Education Suite has increased student achievement and 
engagement. Students are able to demonstrate their learning through multiple technology platforms such as Pear 
Deck, Whiteboardfi, Google Classroom, and Kami among others. Some SmartBoards have been upgraded and 
replaced with Interactive Smart TVs, while the remaining SmartBoards are scheduled to be replaced prior to the 
2021-2022 school year in all classrooms. School-wide rubrics are digitally accessible to all stakeholders on the 
schoolwide website and integrated into content areas quarterly.

Standard 3 Principle 2

School's rating in the Self-Reflection report: Initiating

School's rating in the Summary Report: Developing

Explanation from the School

Teachers engage in ongoing reflection, formal and informal collaboration, and professional development to 
improve student learning and well-being. Due to COVID-19, the district adopted a hybrid model for learning. 
Professional learning has been built into the schedule. At the beginning of the school year, all students were on a 
half-day schedule, and time was given to teachers for professional learning of their choice daily. Since the return 
to the full-day schedule, teachers continue to be given professional learning time once per week. The teachers 
choose the type of professional development they want to complete. There are incentives for teachers who 
complete the professional learning, such as reimbursement for Google Level 1 and 2 certifications. Also, 
Instructional Data Teams (IDT) have been embedded in the schedule during both the hybrid model and the full-
day schedule. Teachers in the same content area can meet weekly to plan lessons, discuss activities, design 
ways to engage students, and create common formative assessments. Additionally, teachers are able to 
differentiate lessons with honors and academic core levels as well as discuss student data in regard to district 
benchmarks and plan accordingly. Given that the school is still in the planning stages of a block schedule for next 
year, it is still in the developing stage because it is unknown if IDT time and professional learning time can 
feasibly be built into the schedule. All staff members have begun participating in cultural responsiveness and 
equity training which will continue through a series of professional learning opportunities provided through the 
district.

Standard 3 Principle 5

School's rating in the Self-Reflection report: Initiating

School's rating in the Summary Report: Developing

Explanation from the School

At Kennedy High School, school-wide organizational practices are designed to meet the learning needs of each 
student. The school provides a range of intervention strategies for students and has a process to identify and 
refer students who need additional assistance. This is inclusive of academic, social, and emotional student 
needs. The Early Intervention Process (EIP) ensures academic, behavioral, social, and emotional success for 
students. The EIP team collaborates with school staff, teachers, students, and families in gathering information in 
order to make data-driven decisions based upon specific areas of concern for students' individual needs and 
assists in developing, reviewing, and monitoring an action plan on a scheduled basis in order to achieve desired 
outcomes. The Chronic Absenteeism Team (CAT) has been created with the purpose of reducing the number of 
students who are chronically absent. Advisory is a specified time when teachers present newly developed social-
emotional learning (SEL) lessons tailored for high school students. Positive Behavioral Intervention System 
(PBIS) meets as a team and promotes building-wide reinforcement and recognition on a regular basis. Kennedy 
High School's newly developed Prevention Team includes all school counselors and school social workers, as 
well as the school psychologist, behavior technician, attendance counselor, parent liaison, and resource officer. 
The Prevention Team meets weekly to review student referrals and is given the opportunity for the various 
disciplines to consult, collaborate, and determine the need for Tier 2 interventions. Since the Collaborative 
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Conference, the school has expanded to five school counselors who have been reassigned to students based on 
their grade level. The school counselors will follow those students each year throughout their high school 
careers. One school counselor is assigned to the specialized programs, including the Behavior Disorder Learning 
Center (BDLC), the Community Based Training (CBT), the Independent Work Experience (IWE), and the School 
of Academic Renown (SOAR).

Standard 4 Principle 2

School's rating in the Self-Reflection report: Developing

School's rating in the Summary Report: Implementing

Explanation from the School

All students at Kennedy High School receive counseling services that meet their personal, social, emotional, 
academic, career, and college counseling needs from adequate, certified/licensed personnel. With the guidance 
counselor turnover and the restructuring of how students are assigned, there has been major progress in the 
school counseling department. Since the Collaborative Conference, the school has expanded to five school 
counselors who have been reassigned to students based on their grade level and will follow those students each 
year throughout their high school careers. One school counselor is assigned to the specialized programs, 
including the Behavior Disorder Learning Center (BDLC), the Community Based Training (CBT), the Independent 
Work Experience (IWE), and the School of Academic Renown (SOAR). Due to COVID-19, all school counselors 
and social workers have created Google classrooms for their students, giving them the opportunity to check on 
their personal, social, emotional, and academic needs. Through the Google classroom, they are able to meet 
with students and parents individually, complete daily check-ins, create action plans to help students succeed, 
and give them support in areas of concern. Office hours are held daily. The district has hired a new director of 
college and career readiness. This position will coordinate counseling, mentoring, and school counseling so that 
staff can help children chart a course for college or a career. This addition will continue to support the attributes 
presented in the portrait of the graduate.

Standard 4 Principle 5

School's rating in the Self-Reflection report: Developing

School's rating in the Summary Report: Implementing

Explanation from the School

Identified English Learners (EL) and students with special needs or 504 plans receive appropriate programs and 
services that support their learning from adequate, certified/licensed personnel at Kennedy High School. The EIP 
team collaborates with school staff, teachers, students, and families in gathering information in order to make 
data-driven decisions based upon specific areas of concern for students' individual needs and assists in 
developing, reviewing, and monitoring an action plan on a regular basis in order to achieve desired outcomes. 
Counselors are available to meet with students on a more frequent basis. There are several programs in place 
for students identified with special needs: Behavior Disorder Learning Center (BDLC), Community Based 
Training (CBT), Independent Work Experience (IWE), and the School of Academic Renown (SOAR). The STEP 
2 Naugatuck Valley Community College program is for special education students who have completed their 
graduation requirements. Students will take one course in the fall and one in the spring and receive job-site 
experience. Another opportunity is the Transition Academy which is designed for students with intellectual 
disabilities. They receive community training skills, gain job-site experience, and receive life skills training. These 
students must complete 5 years at their district school and obtain all of their credits for graduation. EL students 
are identified at the Waterbury Intake Center through the completion of a language survey. Students identified as 
EL have not passed the Language Assessment Scale Test (LAS Links) in reading, writing, listening, and 
speaking when they became enrolled in Waterbury Public Schools. As a result, they qualify for language support 
services in the bilingual program. Some parents opt for sheltered instruction, which means students take history, 
science, and math in a class that follows the mainstream courses in English with support in Spanish while 
modifying their approach to learning academic language, vocabulary, and content. Other EL students prefer to 
take an English as a Second Language (ESL) course offered at three different levels: Beginners, Intermediate, or 
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Advanced 1 and 2. However, the majority of the school's English Learners are fully mainstreamed where 
teachers modify instruction and help students succeed. Kennedy High School has about 200 EL students, with 
about 70 who are in at least one sheltered or ESL class. EL students are tested yearly through the LAS Links test 
to determine progress and readiness to be exited from the program.
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Commendations

Commendation

The school's ability to adapt to the transformative demands and new challenges created by the pandemic

The school's use of teacher surveys to obtain an honest assessment of needs

The faculty's commitment to being certified in multiple platforms such as Google 1, Google 2, Kami, and Pear 
Deck

The use of collaboration time to provide a high level of support for students' emotional and social well-being 
during the pandemic

Commendation

The professional development opportunities that were maximized during the half-day hybrid schedule and used 
to engage in foundational curriculum work within school departments and across the district

The Professional Learning Plan (PLP) updated monthly that gave teachers the opportunity to choose their 
professional learning

The commitment of district curriculum supervisors and building administrators to keep the art of education in the 
hands of the teachers

The common vision for curriculum revision from the board of education, community, and teachers emphasizing 
how to change the curriculum to best support the next generation of students and beyond

The curriculum audits that have been completed for each department

The purchase of SpringBoard to launch the curriculum revision for ELA and math and align it with SIP goals for 
improved SAT scores

Commendation

The 1:1 student and staff devices

The provision of Wi-Fi hot spots to families without an internet connection

The security measures, including TRAPS endpoint security, to prevent current real-world cyber attacks to student 
data and school devices

The replacement cycle schedule for new devices for next school year

Commendation

The office hours offered to students for social-emotional support and academic support

The project-based lessons that teach transferable skills
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The belief among students that John F. Kennedy High School is like a family

The collaboration throughout the school as well as in sports, clubs, small group lessons, and classes

The trades and workforce opportunities

The Allied Health and CTE Career Pathways

The Community Day which brings together students, their families, and the community

Commendation

The teacher engagement with professional development options and the pursuit of Google certification by 750 
teachers

The classroom culture and teacher rapport that supports students of diverse backgrounds in accessing 
challenging curricula

The school leadership and district support for meaningful professional development and access to technology

The support for teachers and engagement of the community under the leadership of the new superintendent

The rigorous and clear vision of learning goals as articulated by the school portrait of the graduate document

The honest and empathetic understanding of the challenges and potential of students with a variety of learning 
dispositions

The diverse and accessible curricular opportunities for students in a wide variety of fields and endeavors, 
including the partnerships with the local community college and other community agencies and resources

Commendation

The technology that is effectively used to support student learning through a variety of platforms, including 
Google Suite, Pear Deck, Kami, and Kahoot

The ample opportunities for project-based learning and application of knowledge and skills to authentic tasks for 
students enrolled in the SOAR program

Commendation

-
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Additional Recommendations

Recommendation

Expand professional development related to technology and current trends, and provide opportunities for 
teachers to have a voice in options for professional development

Increase opportunities for teachers to pursue outside professional learning

Recommendation

Ensure funding for materials, supplies, and technology needed to effectively implement new curricula

Facilitate collegial walk-throughs so teachers can observe their colleagues implementing new curricular elements

Recommendation

Ensure that firewalls allow students to remain secure yet still access needed information

Add power charging locations and chargers for student devices throughout the building

Recommendation

Develop and implement a formal process to assess and communicate individual learner and whole-school 
progress toward achieving the school's profile of the graduate

Ensure that all faculty members are actively assessing students' progress toward achieving the profile of the 
graduate

Actively reflect the adapted profile of the graduate attributes in the school culture

Create frequently scheduled activities for the attributes of the portrait of the graduate in classes

Recommendation

Complete clear and consistent curriculum documents in a common format for all courses

Ensure ongoing and consistent support and resources to build the capacity of technology to meaningfully support 
all learners, both students, and educators

Ensure the efficacy of school-wide rubrics in assessing student learning and guiding teacher instruction through 
deeper reflection and understanding

Develop clear channels of communication between the different layers of leadership, and fully clarify roles and 
responsibilities of supervisors, building administrators, and department heads

Recommendation
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Prioritize professional development on and implementation of differentiated instruction across all disciplines and 
grade levels

Ensure learners are regularly afforded multiple opportunities to demonstrate their learning and receive consistent, 
systematic, specific, and timely feedback

Recommendation

-
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FOLLOW-UP RESPONSIBILITIES
This Initial/Decennial Accreditation Report of the Visiting Team reflects the findings of the school's Summary 
Report and those of the visiting team. It provides a blueprint for the faculty, administrators, and other officials to 
use to improve the quality of programs and services for the students in this school. The faculty, school board, and 
superintendent should be apprised by the building administrators yearly of progress made in aligning with the 
Standards for Accreditation.

A school's initial/continued Accreditation is based on satisfactory progress implementing the school’s 
improvement/growth plan based on the Priority Areas validated by the visiting team and recommendations 
identified by the Commission as it monitors the school's progress and changes which occur at the school 
throughout the decennial cycle.

To monitor the school's progress, the Commission requires that the principal submit a First Report of Progress 
and Planning and routine Three- and Six-Year Reports of Progress and Planning describing the school’s 
progress implementing the Priority Areas as well as submitting an updated improvement/growth plan. The 
Commission may request additional Special Progress Reports if one or more of the Standards or Priority Areas 
for Growth are not being met in a satisfactory manner, if additional information is needed on matters relating to 
the school’s alignment with the Standards for Accreditation, or substantive changes occur in the school.

To ensure that it has current information about the school, the Commission has an established Substantive 
Change Policy requiring that principals of member schools report to the Commission within sixty days of 
occurrence any substantive change which impacts the school's alignment with the Commission's Standards for 
Accreditation. The Report of Substantive Change must describe the change itself and detail the impacts the 
change has had on the school's ability to meet the Standards for Accreditation. The Commission's Substantive 
Change Policy is included on the next page. All other substantive changes should be included in the Reports on 
Progress and Planning and/or the Annual Information Report (AIR) which is required of each member school to 
ensure that the Commission office has current statistical data on the school.

The visiting team would like to express thanks to the community for the hospitality and welcome. The school 
community completed a Self-Reflection that clearly identified the school’s strengths and areas of need, hosted a 
Collaborative Conference, developed an improvement/growth plan, and completed a Summary Report. The time 
and effort dedicated to the Accreditation process, school improvement/growth, the Summary Report, and the 
preparation for the visit ensured a successful Initial/Decennial Accreditation visit.
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SUBSTANTIVE CHANGE POLICY
NEW ENGLAND ASSOCIATION OF SCHOOLS & COLLEGES
Commission on Public Schools

Principals of member schools must report to the Commission within sixty days of occurrence any substantive 
change in the school which has an impact on the school's ability to meet any of the Commission's Standards for 
Accreditation. The Report of Substantive Change must describe the change itself as well as detail the impact on 
the school’s ability to meet the Standards. The following are potential areas where there might be negative 
substantive changes which must be reported:

elimination of fine arts, practical arts, and student activities
diminished upkeep and maintenance of facilities
significantly decreased funding - cuts in the level of administrative and supervisory staffing
cuts in the number of teachers and/or guidance counselors
grade level responsibilities of the principal 
cuts in the number of support staff
decreases in student services
cuts in the educational media staffing
increases in student enrollment that cannot be accommodated
takeover by the state
inordinate user fees
changes in the student population that warrant program or staffing modification(s) that cannot be 
accommodated, e.g., the number of special needs students or vocational students or students with limited 
English proficiency
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Roster of Team Members

Chair(s)
Chair: Mr. Francis Kennedy Jr. - New England Association of Schools & Colleges

Assistant Chair: Ms. Julia Chaffe  - Guilford High School

Team Members
Mr. Christopher Darby  - Middletown High School

Judy Fairfull  - Doherty Memorial High School

Teresa Hartling  - Torrington High School

Ellen Maust  - New Haven Public Schools

John Sand  - Wethersfield High School

Melanie Whitcher  - Daniel Hand High School
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